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                       2025 QUESTIONS FROM THE FIELD Part 3 (r 3-20-26)
The following questions were submitted by RSPs for Q&A discussion at the 2025 ORSPN Meetings.  This group of questions and answers is regarding school age students.  Responses are represented in dark blue font.  
To find answers to preschool questions submitted during the 2025 ORSPN Regional Meetings, go to the ORSPN website  https://www.orspn.net/faq/ and scroll down to Q&A part 2.   
If you have questions or need further questions about school age questions, email Exceptionalchildren@education.ohio.gov
 
					GENERAL/MISC

1. Please comment regarding “inclusive model” when used in the context of special education and related services
Here are some resources you may find helpful.   
https://adayinourshoes.com/inclusive-classroom/
https://iris.peabody.vanderbilt.edu/module/udl/
Inclusion in special education is the practice of educating students disabilities alongside their peers in general education classrooms, rather than in segregated settings.  Professional literature recognizes the many benefits of inclusion including improved social skills, increased academic performance, enhanced peer relationships, and reduced stigma. 

Inclusion ensures equal access to the curriculum, utilizing supports, adapted materials, assistive technology, accommodations, and co-teaching to foster academic and social growth within the least restrictive environment (LRE).  Students can be fully included in the general classroom, or receive some specialized instruction/services in another space.  Co-teaching is an example of an inclusive approach.  
The focus of inclusion is always on what is best for the student and not based on provider preferences or availability.  Effective inclusive environments are built on a culture of acceptance and high expectations for all students.


2. Discuss how the IEP Team decides AT needs of a student?  
a. What is the best way to document AT devices in the IEP
b. What is the best way to document AT services in the IEP

You are correct, AT devices and services are a team decision. As with any decision about student support and services, the IEP team must use ETR results to determine the student’s needs. The IEP addresses those needs through all instructional strategies, including AT, accommodations, and/or modifications.  

The Individuals with Disabilities Education Act (IDEA) 2004 defines an AT device as “any item, piece of equipment, or product system, whether acquired commercially off the shelf, modified, or customized, that is used to increase, maintain, or improve functional capabilities of a child with a disability” (IDEA, 2004 ۽ 300.6).

IDEA also defines an AT service as “any service that directly assists a child with a disability in the selection, acquisition, or use of an assistive technology device” (IDEA, 2004). AT services may include evaluation of the child’s functional environment; selection, acquisition, and customization of appropriate technology tools; coordination of AT services between professionals; and the provision of training of technical assistance for school-based professionals or family members (IDEA, 2004).

The Ohio Center for Autism and Low Incidence (OCALI) has many Assistive Technology resources the IEP team may use when determining the student’s need for assistive technology.  Go to  https://ocali.org/Access-and-Assistive-Technology-Tools where you will find a resource guide, decision -making guides, internet modules and more. 
To learn more about OCALI, and the resources available to related service personnel, go to: https://ocali.org/learn_about_OCALI

3. If a parent opts to open enroll their child (with an IEP) in another district, which district is responsible for services, re-evaluation, annual reviews, etc.?  If the parent open enrolls their student with an IEP, the “new” district becomes responsible for services, re-evaluation, and annual review, etc.   
Please note: This does not apply to students with disabilities who elect to use the Autism scholarship.  For information about district responsibilities for students using the Autism Scholarship contact: autismscholarship@education.ohio.gov

4. Should I be conducting a speech and language screening of general education students as part of tiered interventions in order to recognize students “at risk” of communication problems or to identify student’s needing SLP services? 
     For general educations students, screenings are a part of district’s routine general education programming and assessment process.  You may want to collaborate with general educators about the tools being used and components of those tools.  In tier 2, student’s may be identified as “at risk” through those routing screenings.  

     Historically, some RSPs (SLPs) have performed specific screenings, however, this does not currently align with how IMTSS /tiered interventions is to work.   

     RSPs as Specialized Instructional Support Personnel (SISIP), are to be collaborating with an organized building level intervention team (general education).  SISIPs may be a part of a schoolwide committee (Tier 1) to discuss prevention and promotion of student learning.     

SISPs are sometimes invited to a team meeting to discuss a group of students (Tier 2) or a particular student (Tier 3) after the gen ed. team has provided interventions at the classroom/instructional level.  Despite the intervention team’s work, a group of students (Tier 2) or a particular student (Tier 3) may not be making sufficient progress. The RSP can provide input/strategies (tier 2) or intensive support or expertise (tier 3).  

Please contact DEW to more information about IMTSS at IntegratedMTSS@education.ohio.gov

				EVALUATION
Stay tuned for new guidance and forms coming from ODEW in the near future.
1. Does the planning form need to indicate that as a service provider I will gather parent information about student’s self-care, sensory, medical diagnosis or developmental milestones OR can this information be included in my assessment findings within my Part 1 summary.   
a. If a part of the planning form, how is this documented? The current planning form has sections for indicating Information from the Parent and Observation.

It is very important that RSP participate in the evaluation planning discussion and decision making about what information is needed and what is going to be “assessed,” and by whom.  
During evaluation planning, the team can avoid duplicative assessment effort, and assure that the evaluation is sufficiently comprehensive.  If you know you will want to gather targeted information from the parent, then you need to indicate be included in that area.  

b.	 I am being told that my observations of a student while conducting an assessment cannot be considered an Observation.   
That is correct.  For school age students, an Observation must be indicated on the evaluation planning form and documented as such on a Part 1, Individual Evaluator Assessment summary form.  The Observation report summary is separate from any other Individual Evaluator Assessment Summary in another area.  The Observation is a structured, target observation of the student.

While conducting your assessment, you may recognize or witness behaviors, actions, etc. or have “professional impressions” which may accompany or impact your assessment conclusions in some way.  You would include that information within your Part 1 Individual Evaluator Assessment summary, and you would report this information as a professional comment, impression, etc.    

It is important to note that any “professional impressions” are not a formal part of your findings that ultimately can be used during the team’s discussion about eligibility for special education. 

SECTION 7 DOCUMENTATION OF SERVICE
Stay tuned for new guidance and forms coming from ODEW in the near future.
1.  When a student’s teacher receives support from a related service under SSP, where do we document information and data about the indirect services provided?  
As part of a professional standard of practice, a service/contact log should be maintained, the same as you would for any other professional service you provide.  Operating Standards and IEP guidance appear to be silent about this. 

a.  Do we contribute to the student’s progress report?  If so, where/how do we do this since we are not attached to a goal?  
Again, there seems to be no requirement or guidance about this, however, the direct provider (teacher, SLP, etc.) you are supporting under SSP is likely to have a goal that does require progress reporting.  You, as Support Personnel, could offer a draft statement to the direct provider.  The direct provider would determine if/how to include your input in their progress report, perhaps commenting about how your support impacted student progress. 

2. I have received inconsistent and confusing information about how to describe my related service in Section 7.   What needs to be included in the description in Section 7 to be compliant?  Please provide an example. 
Section 7:  The description of your related service must be clear, detailed, and distinct to illustrate the specially designed services/instruction that are to be provided.  To be Specially Designed Instruction or Services, the intervention is adapted as appropriate for each child, by content, methodology and delivery.   The description must tell how you are going to frame your service to meet the student’s educational needs.  

See Ohio’s IDEA Comprehensive Monitoring Review Process Guide, appendix 3, DS-6
https://education.ohio.gov/getattachment/Topics/Special-Education/IDEA-Monitoring-Process/IDEA-Comprehensive-Review/IDEA-Comprehensive-Monitoring-Review-Guide-2025.pdf.aspx?lang=en-US
Within the description of specially designed related services, 
· state the skill your intervention will target to address how the annual goal will be support.  This is the content.   For example, stating “fine motor skills” is too broad.  If the annual goal is related to managing fasteners on garments, then the skill being addressed might be developing finger strength, skilled use of hands/fingers together (bilateral coordination), pairing eyes with hands, etc.
· state the methodology you will use for instruction specific to the goal supported; stating evidence-based strategies and techniques you would use.   For example, task analysis to break a skill down into manageable steps, scaffolding, direct explicit intervention, verbal/visual/touch/memory supports, immediate corrective feedback, pacing instruction and/or responses, etc.
· state the ways you will deliver the intervention to the student.  This includes small group or individual instruction.
(In Ohio, additional descriptions about specially designed services/instruction i.e. the amount of service, service provider and location are specified in their designated spaces in Section 7, rather than within the description box.) 

3.  How do I document minutes of service I provide as an OTA on the IEP?  
All service minutes a student is to receive (amount and frequency) and the student’s goal to be supported are documented under “Related Services” regardless of which practitioner (the OT or the OTA) provides those minutes.   The partnership of the OT and OTA are explained under Support for School Personnel.

4. How do I document in Section 7, if I am providing services for one objective of an annual goal? Related services are addressing the annual goal and not solely an objective.  All objectives must be related to the annual goal.  When a RSP is working on a subskill that is integral to the annual goal, the RSP is working on the annual goal.   Any progress on the objective must connect to the overall progress on the goal 

5. Should pencil grippers be listed under AT if they are being used as part of an intervention? Or should this be in a goal as a condition OR should the gripper be listed under accommodation? Depending on the student’s situation/scenario, the pencil gripper could be documented in a variety of ways.  It is important to discuss this with the IEP to best determine how to document.  For example, a gripper could be documented under AT, accommodations or embedded into an annual goal as part of the “condition.”


6. In Section 7 of the IEP, are the minutes listed the minimum or are the minutes to be exact? Service minutes listed are what the student needs based on the number of goals the RSP is supporting.  The number of minutes a student needs should be sufficient to assure that progress is made and the goal met by the end of the IEP.  You can always provide more minutes on occasion, but you cannot provide less minutes.  In the case of student absences, the missed minutes are not owed to the student, however, if the therapist is absent the student is owed the minutes missed.  
If you see that the services minutes documented in Section 7 do not meet the student’s needs for whatever reason, including student absences, and may be impacting FAPE an IEP meeting must be convened.  See the ORSPN discussion paper about missed minutes  2023 IEP Minutes Service Requirements at  https://www.orspn.net/orspn-resources/

7. Does therapy delivered in “small group” have to be specified on the IEP, Section 7?  If yes, what happens if I want to work with a student 1:1 occasionally? 
Yes, small group must be documented within the description of your related service.  If you will want to also serve the student 1:1, then document this separately by dropping down another row on the form and document accordingly across the row.  

8. Regarding school age therapy services, when delivered in a small group, for example 30 minutes:
· Will each student’s service minutes be met?  
Yes, you will need to specify “small group” in each relevant student’s IEP in Section 7, that the student will receive services in a small group, then each student’s IEP service minutes will be met.  

· For MSP claiming, are the minutes divided among the students in that small group.  ex. for a group of 3 students for 30 minutes of service, each received 10 minutes of service.  Yes 
For information regarding Preschool age students, go to the ORSPN website https://www.orspn.net/faq/ and scroll down to 2025 ORSPN Q&A, Part 2.

GOAL WRITING

1. Can a related service provider address an IEP objective only?  If so, how would this be documented in Section 7 (i.e. description of service, goals addressed)   
No

2. Should RSPs have their own goal or “attach” to academic goals, for example a goal being addressed by an intervention specialist?  
Per IDEA and Ohio Administrative Code, the IEP team collaboratively and collectively writes the annual goals.  RSPs contribute to the designing of a goal, and can suggest goals and objectives, but the team is responsible for the development of annual goals.  

To write a collaborative goal or a separate goal for any performance/skill area, is determined per each student
Some factors that should be considered: 
· will there a different data collection system per provider
· will a different method to measure progress be used 
· are the “conditions” of the goal the same

504 PLANS
1. How do I navigate a 504 plan? (include links and documents) 
There are many resources and guides regarding 504.  Here is a link to a basic article on the OSEP Website:  https://www.ed.gov/laws-and-policy/civil-rights-laws/disability-discrimination/frequently-asked-questions-section-504-free-appropriate-public-education-fape

Here is an article from UNDERSTOOD.  You can find videos, podcasts and charts to help you get started.   https://www.understood.org/en/articles/the-difference-between-ieps-and-504-plans
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